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ADD A FOOTER 2

• 85% of pupils are EAL
• School’s number of Pupil Premium is below average despite many pupils coming 
from disadvantaged backgrounds/low income families

• Children enter the school in EYFS as ‘Beginners to English’ with low levels of 
language acquisition and a vocabulary deficit compared to peers 

• Parents are willing to support- high attendance at workshops and meetings for 
Parents –but lack the skills to do so beyond a basic level which means parental 
support is minimal in KS2

• Pupils report that they do not have reading role models at home (many parents 
are shift-workers and do not read with their children often or at all)

• Lack of male role-models for reading at home 
• Pupils do not have access to quality books and a range of authors and genres at 
home

School Context



Why Power of Reading?

• Using quality texts as a starting point

• Increased opportunities for speaking and 
listening/focused vocabulary teaching

• Increased and more varied writing/ 
independent writing opportunities

• Overall enjoyment of literacy



The Power of Reading Approach



• Using quality texts as the starting point for English units. 

• At least one quality text every half term. 

• Provide opportunities for cross curricular writing through the POR text- making 
links across the curriculum e.g. Shackleton’s Journey

• Teaching strategies to be transferred across curriculum- easily applicable to 
non-core subjects. 

• Diverse range of texts

Reading Curriculum



• Renewing the reading environment and celebrating a love of reading

• Coverage of text types – Fiction, Non Fiction, Comics, Poetry etc

• CLPE core book list / quality texts

• Exposure to a range of authors to build up a repertoire and in-depth knowledge to be able to 
speak confidently about books

• Reading aloud, daily 

• Re-reading to internalise language structures and vocabulary

The Literacy Environment



Book Talk – likes, dislikes, patterns and puzzles

Conscience Alley – (thought tunnel) 

Storytelling – with actions (Pie Corbett)

Story mapping -internalising the structure of the text

Drama- oral rehearsal

Opportunities for speaking and listening 
– support strategies



• Role on the Wall

• Character Profiles

• Asking open questions

• Literacy circles

• Comparison charts – comparing books

Reading Strategies- making links 
between books and experiences and 

justifying opinions. 



Role on the wall

• Write known facts from the text around outside
• Thoughts/feelings/ adjectives can be inside
• Making reference to the text- supports comprehension skills



Book Talk

• Key questions are provided in the planning 
sequence- ‘Tell Me Questions’ 

• Ask a range of questions- higher order 
questioning 

• Answers can be scribed and recorded within the 
reading journal

• All children are giving the opportunity to 
contribute





● Did any characters remind you of 
characters from other books and 
why?

● What does the person telling the story 
– the narrator – think or feel about the 
characters? Does s/he like or dislike 
them? How do you know?

● Does the narrator approve or 
disapprove of the things that happen 
and that the characters do? Do you 
approve or disapprove of them?

● Were there any patterns emerging in 
the story?

 

Example Tell Me Questions 
● Did you make any connections between this 

book and another that you have read?
● What would you have liked to have read more 

of/ find out more about?
● Was there anything that puzzled you/ you 

thought strange?
● Has anything that has happened so far in the 

book ever happened to you?
● If the writer asked you what could be 

improved about the beginning of the book, 
how would you have made it better?

● Was there anything that particularly caught 
your attention?



Storytelling- Using actions

• Give key phrases/ story language actions
• Oral rehearsal
• Helps children to orally retell stories in sequence



Conscience Alley

‘Should the teacher let Beegu stay at school?’ 

Beegu should 
stay at school 
because…

Beegu 
shouldn’t be 
allowed to stay 
because…



Drama, Role Play and Conscience Alley

Conscience Alley - thought tunnel

‘Should the boy travel through the forest?’



Story Mapping



• Texts chosen for the POR scheme all have 
rich and varied vocabulary for the children to 
explore.

• Children confidently apply the newly acquired 
language in their speaking and listening and 
independent writing. 

Vocabulary



P.O.R Strategies Exploring Quality Texts

‘Teaching Approaches’ are outlined further on the POR website  with 
detailed information and photos of  classroom examples  for each of  the 
strategies above. 



Reading Journals/Book Making



Storytelling/ Story Mapping



- POR teaching sequences need to be tweaked to ensure pitch 
and challenge and logical progression if your pupils are working 
towards a specific writing unit. 

- In our opinion, planning resources are useful as a support for a 
teacher’s own planning rather than a ready to use scheme.

- Across texts and key stages, some suggested tasks are very 
similar so can be repetitive for teachers and children.

- More explicit links need to be made to the Grammar objectives / 
written comprehension by creating your own tasks if you wish to 
incorporate this into the teaching sequence.

- More opportunities for short-burst and extended writing may 
need to be incorporated.

From our  Experience of POR... 



� For both KS1&2 I suggest the following general sequence over at least 2 weeks:
� Stage 1: Immersion.  Children need to have time to be immersed within the POR text, 

genre focus and opportunities for vocabulary development.  Plan to cover some explicit 
reading objectives using your POR text during this time.

� Stage 2: Planning/drafting. Analyse features of genre and use to identify own 
audience/purpose and techniques to have the desired effect on this audience. Draft 
sentences/ practise using a newly acquired grammar skill. Use a planning format in 
advance of Big Write and feedback to be provided to the pupils. 

� Stage 3: Writing. Give children time to write quality pieces across a range of genres. 
May include short burst sessions/ Big Writing over a number of sessions.

� Stage 4 Editing. Editing stations have been very effective. Use a range of approaches: 
pupils to receive feedback from teachers, support staff and peers. Edit a whole 
piece/section. 

� Stage 5 Publishing. Not every Big Write has to be published but ideally once a 
half-term. Try to look for purposeful opportunities and real audiences.

Adapting POR planning to create a progressive 
sequence towards a writing outcome 



From 
experience, 
reading 
skills need 
to be 
planned 
and taught 
more 
explicitly 
than they 
are in the 
POR 
sequence 
through 
more varied 
tasks. 









Editing Stations



Support for EAL pupils-  
Additional Scaffolding



Sentence tables for FS

Little 
Bear

put his 
shoes

on his 
ears.

Who? Did 
what?

To
What?

Where?



Sentence table
Participants

Who
What

(Action)

Did what
Does what

Participants

Who
What

where when 
       
   why           how accompanied with

 

  

Max made 
mischief

all around 
the house

A forest
grew and 
grew 

in Max’s 
room

tumbled 
byAn ocean

He sailed 
off

through
night and 
day

with a 
private boat



Who? Did what? To what?   Where

Max

He

sailed
met
ruled

on the ocean

on the island

Introducing adverbs.



Where..?
All around 
him…the ocean
tumbled by.

When…?
In and out 
of weeks,...

Accompanied 
with…?

Why..?
He sailed home 
because..

How…?
He danced 
wildly.
He waited 
sadly.

..with the Wild 
Things

Adverbs and Adverbial Phrases


